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and 
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INCLUSION and SPECIAL EDUCATIONAL NEEDS and DISABILITY POLICY  

 
The White House School and Woodentops Day Nursery believe that educational inclusion is about equal 

opportunities for all learners, whatever their age, gender, ethnicity, impairment, attainment and background.   This 

policy complies with the guidance given in Statutory Instrument: Special Educational Needs (Information) 

Regulations (Clause 65). It has been written as guidance for staff, parents or carers and children with reference to 

the following guidance and documents. 

● Special Educational Needs and Disability Code of Practice: 0 to 25 years (January 2015) 

● Equality Act 2010 

● Children and Families Act 2014 

● Statutory framework for the early years foundation stage (April 2017) 

Part of the school's strategic planning is to develop and improve the cultures, policies and practices to include all 

learners.  We aim to engender a sense of community, but also to respond to children in ways that take account of 

their varied life experiences and needs.  As a school we consider our School Development Plan, Access Plan, 

Curriculum policies and particularly our Anti-Bullying, Admissions, Assessment, Behaviour, Child Protection, 

Discipline, Disclosure, Equal Opportunities, Health & Safety, INSET and Staff Development policies to be seen as 

part of our continuing approach to improving our inclusion strategies. 

Roles and Responsibilities 

 

The Headmaster with the Deputy Head Teachers, are responsible for monitoring and evaluating the progress of all 

pupils and for making strategic decisions which will maximise their opportunity to learn. They work with the 

SENCOs to ensure all needs are identified and appropriately supported with the engagement of parents and pupils. 

 

In line with the recommendations in the SEN Code of Practice 2015, the SENCOs will oversee the day- to-day 

operation of this policy. 

 

Our Aims 

 

The school is committed to providing an appropriate and high-quality education to children living in our local area.  

We believe that all children have an entitlement to a broad and balanced academic and social curriculum, which is 

accessible to them, and to be fully included in all aspects of school life.  We pay particular attention to the provision 

for and the achievement of: 

 

● girls and boys, men and women 



 

 

● minority ethnic and faith groups 

● learners who need support to learn English as an additional language (EAL) 

● learners with 'Special Educational Needs and Disability’ (SEND) 

● learners who are disabled 

● those who are 'gifted and talented' 

 

We aim for this school environment to be one in which all children can thrive with appropriate regard to their rights 

and preferences as individuals.  All children should be valued in school.  We will strive to eliminate prejudice and 

discrimination, and to develop an environment where children can flourish and feel safe.  Inclusion is most likely to 

be successful if the diversity of all school members is recognised and valued.  The school recognises that individuals 

are unique in their interests, abilities, motivation and learning needs.  All members of the school are entitled to be 

treated with respect and have their views taken into account. 

 

 What is SEND? 

 

A child has special needs requiring differentiated educational provision if he or she has a learning difficulty, 

disability or is gifted. This includes learners who: 

 

• have a significantly greater difficulty in learning than the majority of others of the same age,  

or 

• a disability which prevents or hinders him or her from making use of facilities of a kind generally provided for 

others of the same age in mainstream schools or mainstream post-16 institutions. 

 

Categories of Special Educational Need and Disability 

We plan, manage and review SEND provision across the four following broad areas of need: 

● Communication and interaction: including Autistic Spectrum Condition, Speech and Language 

difficulties; 

● Cognition and Learning: mild and moderate learning difficulties, specific learning difficulties such as 

Dyslexia; 

● Social, Emotional and Mental Health difficulties: for example, Attention Deficit Hyperactivity 

Condition (ADHD); 

● Sensory and/or Physical needs: visual impairments, hearing impairments, processing difficulties, 

epilepsy, Developmental Coordination Condition (DCD). 
 
Higher Learning Potential  

 

Children are recognised as having Higher Learning Potential and will be identified and extended in class by relevant 

teachers.  These needs may be academic or may occur in sport, music, drama, art, computing. 

 

SEND Provision 

 

Where children are not making expected progress and/or identified as having special educational needs, the school 



 

 

provides for these additional needs in a variety of ways and might use a combination of these approaches to address 

targets identified for individual pupils.  

 

The class teacher liaises with the Headmaster and the SENCo to agree which pupils require additional support 

because of a special educational need and these learners are placed on the SEND Register. The SEND Register 

contains pupils who: 

 

• Will be offered additional SEND support when it is clear that their needs require intervention which is 

“additional to” or “different from” the differentiated curriculum offer for all pupils in the school i.e. they 

have a special educational need as defined by the SEND Code of Practice 2015.  

• Require an Education Health and Care Plan, which is the result a multi-disciplinary assessment process with 

health and social care in order to consider the need for a learner to ensure their needs are met. Pupils with an 

Education Health and Care Plan will have access to all arrangements for pupils on the SEN list and, in 

addition to this, will have an Annual Review of their EHC Plan. 

 

This includes: 

 

Whole class teaching and learning: 

• All teachers are teachers of special educational needs and disabilities. 

● Teachers differentiate and adapt learning as part of quality-first teaching. Lessons, resources, expectations and 

tasks are pitched at the appropriate level according to need, with the task or outcome differentiated to enable 

access for all learners. These are often adapted during the lesson, based on the needs of the child. 

● Providing a curriculum which is diverse and inclusive of all students. 

● The staff in our school have a clear understanding of the difference between SEN and EAL. Our school 

ensures that EAL learners are not over represented in SEN groups or underrepresented in More Able, Gifted 

and Talented groups. Any EAL pupils who do have SEN have appropriate access to SEN provision.  

● Reasonable adjustments made to resources e.g. using a laptop as a ‘normal way of working’ or ‘speech to 

text’. 

● Half termly data allows staff to track pupils’ progress and ensure that support is provided for children who 

are not making expected progress, to allow them to progress and be challenged. 

 

Intervention: 

• Children who have been identified as having an additional need are supported by TAs or/and SENCo as 

appropriate to the timetable and need. This is reviewed on a termly basis, using assessment data and 

formative assessment to track progress and plan next steps for learners. 

• Individual or small group lessons led by the SENCo as appropriate to need. These vary from short term or 

perhaps extend over a longer period, relate to academic and pastoral as appropriate to need. 

● Small group intervention is planned for, following a graduated approach of plan-assess-do-review. 

● A provision map to track progress and support learners. 

● Individual class support / one-to-one specialist teaching. 

● Enrichment/extension in English and Maths are provided for more able and gifted learners, providing a focused 

lesson as a small group led by a teacher. This happens alongside a timetable literacy or numeracy lesson. This 



 

 

is reviewed every term. 

 

Individual Development Plans 

 

Our IDPs are a planning, teaching and reviewing tool which enables us to focus on particular areas of development 

for pupils with special educational needs. IDPs follow a cycle of ‘assess-plan-do-review’ and they are seen as 

working document which can be constantly refined, amended and reviewed. They are written by the class teacher in 

conjunction with the SENCo. 

 

Our IDPs will record targets that which is additional to or different from the differentiated curriculum plan which is 

in place as part of provision for all children.  Targets will address the needs of the child and provide personalised, 

targeted support and strategies to support them to progress. Children are encouraged to know what their targets are 

and why they have them. 

 

Parents are invited to meet with the SENCo on a termly basis to review and discuss their child’s targets and progress. 

This is a collaborative process which ensures that a child-centred approach to inclusion is provided.  

 

Our review procedures fully comply with the Special Educational Needs Code of Practice within the Lambeth policy 

and guidance - particularly with regard to the timescales set out within the process. 
 

Commitment to Inclusion 

 

Our commitment to educational inclusion is evinced by the following practical strategies in the areas of: 

 

i)     Safeguarding       

ii)  Physical access         

iii)     Resources    

iv)    Communication     

v)  Attitudes and collective responsibility. 

Vi) Safeguarding 

 

The White House School and Woodentops Day Nursery recognises evidence shows pupils with SEND can be more 

vulnerable to safeguarding issues so we will ensure staff are aware that pupils with SEND: 

• Have the potential to be disproportionately impacted by behaviours such as bullying. 

• May face additional risks online, e.g. from online bullying, grooming and radicalisation. 

• Are at greater risk of abuse, including child-on-child abuse, neglect, and sexual violence and harassment. 

 

The school recognises there are additional barriers to recognising abuse and neglect in this group of pupils. These 

barriers include, but are not limited to: 

• Assumptions that indicators of possible abuse such as behaviour, mood and injury relate to the pupil’s 

condition without further exploration. 



 

 

• SEND pupils being more prone to peer group isolation or bullying (including prejudice-based bullying) than 

other pupils. The potential for pupils with SEND or certain medical conditions being disproportionately 

impacted by behaviours such as bullying, without outwardly showing any signs. 

• Communication barriers and difficulties in managing or reporting these challenges. 

 

The Senior Leadership team will ensure the school’s Child Protection and Safeguarding Policy reflects that these 

additional barriers can exist when identifying abuse. When using physical intervention and reasonable force in 

response to risks presented by incidents involving pupils with SEND, staff will have due regard for the procedures 

outlined in the school’s Behaviour, Rewards and Sanctions Policy. 

 

ii)Physical access. 

The school provides a welcoming environment for all members and visitors, and staff are actively encouraged to 

address issues of inaccessibility by changing the environment to enable access.  Appropriate doorways, ramps, a lift 

in the new building and parking are available for wheelchair access. The outdoor play area is also easily accessible.  

There are allocated quiet areas and there are accessible toilet and washing facilities, with space for changing a child's 

clothes Efforts to further improve accessibility are limited by the listed nature of the building but regardless every 

effort will be made to maximise accessibility. 

 

iii) Resources. 

 Toys and equipment, work and displays around the school celebrate the diversities in society by the use of positive, 

inclusive images.  Computers and programmes are accessible to all the children and adults.  Toys and equipment are 

placed at appropriate levels for open access for all children. 

 

The school invites self-employed, specialist teachers and therapists into the school to give children with special 

educational needs and disability, individual or paired lessons. These teachers are responsible to the school and work 

through the SENCOs but the financial arrangements are made privately between the teacher and parents. 

 

iv) Communication 

New parents/carers, children, staff are informed of the school's inclusion policy, ethos and practice.  Staff use a 

variety of ways to communicate including photographs, pictures, large print and a member of the Early Years team is 

Makaton trained.  Staff use positive language to challenge stereotypes surrounding neurodiversity and disabilities.  

The SENCo offers advice to parents/carers about other organisations/schools that offer support. An email system 

provides a positive system of communication and staff offer parent/carers opportunities to inform them about their 

child.  The parent/carers are involved in decisions to be made about how their child is being supported and the staff 

are pro-active in supporting a child's transition to a new school. This includes the school SENCo liaising with and 

coordinating transition to a new setting to ensure that information is shared. 

 

v) Attitudes & collective responsibility 

The Principal and Headmaster have a commitment to valuing the whole child and enabling the individual to develop 

his/her skills.  Outside agencies are used for support and advice and all policies are based upon inclusive principles.  

All children are welcomed and valued and the whole staff team is committed to inclusion and supported to discuss 

their concerns, triumphs and good practice on a regular basis.  The Principal and Headmaster ensure that curriculum 



 

 

plans provide a full entitlement for all pupils.  The role of TAs is valued and they are supported and appropriate 

training is available. 

 

Partnership with Parents/Carers and involvement of pupils 

The school aims to work in partnership with parents and carers by giving them opportunities to play an active and 

valued role in their child’s education and keeping parents and carers informed and giving support during assessment 

and any related decision-making process. 

 

In accordance with the SEND Code of Practice 2015, we invite all relevant agencies to annual review meetings, 

transition meetings and specific provision planning meetings involving pupils with special educational needs in our 

school.  For pupils with Education, Health and Care Plans, we comply fully with requests from independent 

facilitators to provide information and cooperate fully with other agencies. 

 

Often at the request of families, we liaise with voluntary bodies and specialist practitioners in provide the best 

practice to meet the needs of pupils with a range of special educational needs and disabilities. Where possible we 

include pupils in decision making and exercising choice either through verbal or non-verbal communication. 

 

 

Policy will be reviewed annually 
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